1998 California School Recognition Program
Distinguished Elementary School Application Scoring Rubric

SCALE: The Scoring Rubric provides a comprehensive set of quality statements that reflect a consensus of the education community about the elements that should
be present in an exemplary school. It may be used by individual schools as a focus for self-assessment. It will be used to evaluate 1998 Distinguished School
Applications. The Rubric uses a four-point scale—four (high) to one (low). Each Rubric Level is designed to be a holistic description, not a checklist. Schools selected
for recognition typically receive scores of three or four. It is not expected that applying schools will receive level four scores in all areas. In some instances level four
describes an ideal condition which is a goal toward which schools are encouraged to strive.

STANDARDS, ASSESSMENT ANDACCOUNTABILITY: Msion and Standards

Describe the process used by your school community for developing and revising a common vision of what students should know, understand, and be able to do upon leaving

1 elementary school. Indicate the roles played by members of your school community. Describe how your school is developing and implementing rigorous content and perfor-
mance standards. Describe how you will ensure that local standards will be at least as rigorous as state standards when they are adopted. Describe how your school and district
examine school level data in order to ensure that progress is made towards schoolwide improvement. Supplement your discussion with the District Assessment and
Accountability Description, 1997-98 Consolidated Application for Funding and Categorical Aid Programs, Part Il, page 33. (Attach form as Addendum 1a.)

Makes A Strong Case Makes An Adequate Case Makes A Limited Case Makes a Minimal Case
4 3 ) )

All segments of the school community—administrators, te&thool staff, the school site council, and selected [ohool administrators and teachers determifiee school is working on develop-
ers, other school staff, families, and community membelsts collaborate to establish a clear vision of whattiat students should know and be able to dag a common vision statement of
collaborate to establish a clear vision of what all students statuktents should know, understand, and be able tdlthis information is communicated to thevhat students should know or be
know, understand, and be able to do. The vision reflectsidus-information is communicated to the school cosehool community. The vision statement | igble to do.

rent research and practice, and the cultural and linguistimdiity. The vision statement is periodically reviewegeriodically reviewed by staff.

versity of the student population. The vision statement ispe-adjusted.
riodically reviewed and adjusted.

The school holds high expectations for all students. Coriteatschool holds high expectations for all studenthe school holds high expectations for all st$chool administrators and teachers
and performance standards* for most subject areas are Eitiméent and performance standards in at least|relagits. A plan exists to develop content airdend to develop content and per-
in place or in development. The progress made in devétgdanguage arts and math are either in place jopénformance standards. Standards in readifagmance standards. However, no
ment of standards is described, including how local standdeudslopment. The progress made in developmeriangjuage arts and math may be in the begptan is described.

will be examined to ensure that they are at least as rigorcstaiadards in reading/language arts and math isrdleg stages of development. The progress

state standards when they are adopted. scribed, including how local standards will be exammade in development of standards is de-

ined to ensure that they are at least as rigorous
standards when they are adopted.

Responsibility for establishing yearly targets based on|sRasponsibility for establishing yearly targets and érie principal or other administrators and sp&here is no evidence that the school
dards and ensuring progress towards them is clearly indicaieidg progress toward them is clearly indicated. Seiadists are responsible for accomplishing argpmmunity takes responsibility for
There is a plan to help all students achieve standards, peetlLindividuals in addition to the principal take rgearly targets that are in place. It is not cleansuring that students are success-
larly in reading/language arts and math. The school’s leagersibility for helping all students achieve standaraéat process is used to make sure that tardetsn achieving appropriate stan-
ship encourages and celebrates excellence. especially in reading/language arts and math. | are accomplished. dards.

* Content Standardgdentify the knowledge, understanding, skills, and abililties that students are expected to learn in subjétrfseasnce Standarddefine “how good is good enough’”
Standards guide teachers and provide the basis for assessment. Standards are determined by consensus among peopikevimoshaderd athievement — board members, district and school
administrators, teachers, families, and the community.



STANDARDS, ASSESSMENTANDACCOUNTABILITY: StudentAssessment

Describe your methods of student assessment, how your assessments are aligned with your standards, and how you measwre stdighés are  meeting your standards. Show
how teachers use assessment information, including examining student work, to modify curriculum and instruction to ingmbaehstveément. Provide examples in reading/
language arts and mathematics. Describe how students are involved in the analysis of their own work. If there are Egglidbalanays, describe how their progress is assessed. Show
how student results are reported to students, families, and the comsseissment methods may include, but are not limited to: teacher evaluation of student work (grades, runni
records, checklists, portfolios); district-developed assessments, writing samples, math assessments, criterion-refesemeeid, assgsssments linked to instructional materials; standard-
ized tests, and publisher's norm-referenced teSigpplement your discussion with thH896-97 Student Achievement School Report, Consolidated Application for Funding Categorical
Aid Programs, Part |Ipage 34. (Attach form as Addendum 2a.) If your assessment system has changed since 1996-97 or is changing, fossggoon tigceurrent system.

2

Makes a Minimal Case
1)
nSudent achievement information may
doe examined, but the analysis does not
gelate to classroom practices. The
upohool intends to develop an assess-
ckeent based upon multiple measures,
but no plan is described.

Makes A Strong Case Makes An Adequate Case Makes A Limited Case
(4) 3) (2)

Teachers regularly use a wide range of assessment infofifi@re is a process for teachers to periodically use Faachers use student achievement infor
tion to modify curriculum and instruction to improve studegient assessment information to plan for curriculuion periodically to plan for curriculum an
achievement. An assessment plan based on multiple raed-instruction. An assessment based on multipistruction, but there is no regular proce
sures is in place or being developed. Examples are providedsures is in place or being developed. Examplgsan to develop an assessment based
in reading/language arts and math. are provided for reading/language arts and math.multiple measures is described, but lal
detail.

All teachers meet regularly to analyze student work inAslll teachers meet at least quarterly to analyze studerfitw teachers meet at least once a ye
areas, determine what students know, and decide what @k in some subject areas. They determine what sialyze student work in some areas to
next teaching steps should be. There are multiple stratedfigs know and decide what their next steps shaslenine what students know and dec
in place to ensure that teachers apply consistent criterieinThere is a strategy in place to ensure that teaclvbes their next steps should be. Little

judging studentwork. As ateam, allteachers and other
bers of the school community regularly examine studéaachers and other members of the school co

achievement data and school level data. They analyzeniiyexamine student and school level data. They
data, make decisions about the entire school, each classiyaei} to make decisions about the entire school, ¢
and individual students. classrom, and individual students.

Students often analyze their own work, reflect on th8liudents sometimes analyze their own work, re
progress, and determine their strengths and weaknessegn their progress, and determine their strengths
weaknesses.

There is a comprehensive process for communicating idiere is a process for communicating individ
vidual student assessment resullts to families. Aggregatedtagient results to families, and aggregal
sessment results are also communicated to the entire s¢Rsollts to some of the school communi
community.

All students with special needs are assessed appropriat@yurents with special needs are assessed approp
accurately demonstrate their knowledge and growth. Iftiereccurately demonstrate their knowledge

are English language learners, attention is given to their gpeath. If there are English language learners, t
cial assessment needs, and individual student results areis@naescription of how their special assessment

y consistent criteria in judging student wartention is given to ensure that teachers

ply-consistent criteria in judging stude
amark. Teachers, as individuals rather th
casha school team, examine test scores
other classroom data and make decis
about their classes and students.

ISttidents rarely analyze their own wo
aihdy depend primarily on their teachers
determine their strengths and weaknes

U@here is a limited process for communic
ted) assessment results to families and
tgommunity.

riftedye is some evidence that special ne
astidents are appropriately assessed. Ift
hare English language leamners, itis notc
demlg their assessment needs are addre

municated to families in their primary language. are met. Efforts are made to communicate resu
families in their primary language.

terttow families are informed of results.

aiTeEachers rely entirely on teacher or
dext-generated tests, nationally normed
idests, and individual worksheets to
advaluate students. Teachers and admin-
dgtrators may examine individual stu-
rdent test scores and other data to make
afecisions. Teachers do not examine
aokool or class level data.

ons

rhere is no evidence that students ana-
tpze their own work. They depend on
stiseir teachers to determine their
strengths and weaknesses.

ak process of reporting assessment re-
thits to families and the school com-
munity is not described.

*@issessment for special needs students
hieraot addressed. If there are English
ganguage learners, assessment and re-
spefling of results to families are not
addressed.




STANDARDS, ASSESSMENT AND ACCOUNTABILITY: School Improvement and Accountability

3

other evidence to support your description.

Makes A Strong Case
(4)

A school improvement plan has been developed by al
ments of the school community. The plan focuses on
the school program will help all students meet content
performance standards. School budget items are al
closely with the improvement plan.

The school uses a variety of methods to evaluate the

tiveness of its overall program each year. All segments ¢
school community participate in the evaluation process
sults of this process are communicated to all segments
school community in a variety of ways, and goes beyon
School Accountability Report Card and student report ¢
Families of English language learners receive the info
tion in their primary language(s).

The school's improvement plan thoroughly and realistic
addresses the challenges it will face in the next five yea
plan of action is described to maintain the quality of the
cational program, and to adapt to changes in the student
lation.

Makes An Adequate Case
3)

Fegehool improvement plan has been develope
Falisegments of the school community. The pla
andes on how the school program will help all
gierts meet content and performance standard
forts are underway to make sure school budget i
align more closely with the improvement plan.

ofahecess of its program. School staff, with the s¢
Bte-council, participate in the evaluation process.

aftitts of this process are communicated to families

ddtieer representatives of the school community

axdsiety of ways.

rma-

alpallenges to be faced over the next five year
reledrly defined, but may not convey a full awarer
edfithe complexity of the school's changing den
paiphics. Itis not clear how the school plans to
tain its high quality and momentum.

Describe the development and focus of your school improvement plan. Describe the process you use to align your budget and resources to improve the school program.
Describe how the overall success of the school program is evaluated, what measures are used, who participates in the process, and how the results are communicated to the
school community. Describe the major challenges your school will face over the next five years, and your strategies to face these challenges. Use school-specific examples and

Makes A Limited Case Makes a Minimal Case

2) 1)

dAgchool improvement plan is developed byis not clear that a yearly improve-

1 &Ehool staff. The plan focuses on the yearhent plan is in place. School bud-

stesults of assessment data. School budgetitems may be determined by ad-

SitéifAs are are not necessarily aligned with thenistrators, staff, the school site

témprovement plan. council, or individual teachers, but
not as a cohesive group.

effbe school uses a variety of methods to evaluateThe school evaluates some aspects of its pfbe school does not evaluate its

hg@m. Teachers and administrators participgtegram comprehensively. Indi-
fRethe evaluation process. Results of this pradual students’ assessment data are
s @eds are communicated to the school staffailable to teachers and families.
iiRasults are communicated to the community
in a limited number of ways.

s \Aferk is underway with staff and communitjviajor educational challenges to be
deglevelop a comprehensive plan to maintdaced over the next five years are
nprogram quality and address major educatiopabsented in a superficial manner. It
1adhallenges over the next five years. is not clear how quality and momen-
tum will be maintained.



TEACHING AND LEARNING: Curriculum Content and Instructional Practices

curriculum area. In the examples, describe how

A

Describe how the school provides a comprehensive and balanced core curriculum in all subject areas that is articulated across grade levels. Give specific examples from one

the curriculum is aligned with the school's content and performance standards. Describe how you provide all students with

challenging learning experiences. Describe the school’s involvement in curriculum development and the selection of instructional materials. Describe the library/media services

that support the curriculum. If there are English language learners, describe how the curriculum is provided to them. Use school-specific examples and other evidence.

Makes A Strong Case
(4)

A comprehensive core curriculum is provided to all studettsomprehensive core curriculunmiostsubject ar-
across all grade levels in all curriculum areas—reading/leas is provided to all students. Current educati
guage arts, math, science, history/social science, visualreselarch and practice have been utilized in cun

performing arts, physical education and health. It incl
content knowledge, application of basic skills, problem-s
ing, and comprehension. Current educational researc
practice have been utilized in curriculum planning. Spei
examples of the core curriculum are provided in one co
area which demonstrate the alignment of the curriculum
content and performance standards.

The curriculum is articulated across grade levels inclu
articulation with middle school. The staff uses a variet)
instructional methods and groupings to meet the needs
students. There is a balance between independent ar
laborative student work, teacher-directed and student-cer
instruction, whole group instruction, flexible groupings,

individualized work. Extensions are provided for studenlisected and student-centered instruction, whole-greapeive additional help on an as-needed

who seek additional challenges.

Curriculum development and the selection of instructi
materials involve the whole school community and are
cused on the alignment with content and performance
dards. The materials reflect current educational researc
practice. They are examined on a regular basis to dete|
their effectiveness.

Learning activities are supported by utilization of a high-q
ity library/media center with full-time staff, current techn
ogy, and learning resources to meet the diverse needs
dents. The library/media center is available to students
families beyond the school day.

If there are English-language learners, instruction is g
able in the home language(s), and instructional resourg
flect the cultural and linguistic diversity of the students.

Makes A Limited Case Makes a Minimal Case
o (2) _ (1) _
The application makes general statements thé not clear that a comprehensive

loaabmprehensive core curriculumis providetre curriculum is provided. The
rituall students. It is not clear that efforts airriculum for some students may
pheing made to align the curriculum with corse remedial in nature and may be
abation of basic skills, problem-solving, and comprint and performance standards. presented in pull-out programs.
hheamsion. The school is in the process of aligning its
cifierriculum with content and performance standards.
ntent
with

Makes An Adequate Case
3)

daw planning. It includes content knowledge, ap

diffge school is planning an articulated core curriculurhe application makes general statements tAgiculation across grade levels of
yaaross grade levels that may be partially implementazhool staff meets periodically for curriculura balanced curriculum is not ad-
& athriety of instructional methods and groupings|aaeticulation across grade levels. The staff i@ressed. Learning is developed
aealiring in most classrooms and curricular aneliess upon textbooks to provide rigor within théhrough whole-group instruction

ntelaxs describe how balance will be achieved betweerriculum areas. Students may work| iand traditional ability groups most

aintlependent and collaborative student work, teactigwups or independently. Individual students the time.

instruction, flexible groupings, and individualizetlearning occurs in whole group and small
work. group instruction.

nisaihool and district staff participate in curriculum d®&embers of the school community are |iistrict or school staff are involved
2 Y@lopment and solicit community input. There isvalved in the selection of textbooks and |ifin the selection of textbooks. Instruc-
qtéem to align instructional materials with content asttuctional materials at the district or site leyéional materials may be purchased
heenfirmance standards. A process for reviewing ali@ehool level staff help to develop curriculurby individual teachers to enhance
rmmiant is clearly described, and may be implemengedl make curriculum decisions. Itis not clear extend their lessons. The effec-
in some areas. A process is being developed to exéthe effectiveness of the instructional matetiveness of the —materials is not ad-
ine the effectiveness of instructional materials. | als has been examined. dressed.

uakarning activities are supported by a library/me
otenter with paid staff, current technology, and a
oéstef learning resources. The library is open all
5 and

2digarning activities are supported by a librabearning activities are supported by
dept open by volunteers. Some technolpgylibrary.
dapd learning resources are available.

Méihere are English-language learners, some ing
efioreal materials in the students’ home language(s
available at the school site.

trifithiere are English-language learners, instrutthere are English-language learn-
tewaal materials may be checked out from|tiees, the availability of home lan-
district on an as-needed basis in the studemggage materials is not addressed.

home language(s).




TEACHING AND LEARNING: Special Needs and At-Risk Students

Describe the learning support services and personalized assistance provided to students with special needs. Describe the processes by which special needs and at-risk
students are ensured access to and success in the core curriculum. Discuss strategies and/or programs you use with students who exhibit behavior problems, do not attend
school regularly, and/or are experiencing problems outside of school. Include evidence that learning support services are working. Describe the staff development provided to

your teachers in order to support your special needs students. Use school-specific examples and other evidence to support your description. Special needs and at-risk
students include gifted and talented students; English language learners; students from culturally and ethnically diverse backgrounds; students receiving special education
services; students not achieving their identified learning potential; students not meeting the school’s performance standards; students in individualized programs; students with

health needs; students who exhibit behavior problems; and students who do not attend school regularly.

Makes A Strong Case Makes An Adequate Case Makes A Limited Case
(4) ®3) )
The school provides a well-thought-out and comprehensive appr&petial needs students are provided access to theTtwee is general information that sy
to meeting the needs of special needs and at-risk students. Theyaieulum and additional learning support servicel education students are bei
provided full access to the core curriculum and additional learning sup-provided. Schools with large numbers of speciainstreamed. Discussion of oth
port services are provided to ensure that they are successful. Speedk students are clearly working to improve waypecial needs groups may focus
education students are transitioned to and supported in mainstefaneeting their needs. Information is provided oemediation. Some special needs §
classes, including fullinclusion. English language learners are providegs in which special education are transitioneddents may be provided access to
access to the core curriculum through classes taughtin English by Ch#slinstream classes. English language learners areqan@ curriculum and may meet t
certified teachers or instruction provided in their primary languageled access to the core curriculum and instructiosane standards as other students
Effective instruction is provided in acquiring English language skillgrovided in acquiring English language skills.

It is clear that this school takes responsibility for meeting the needs pfocess is in place for using the resources of Tieere is some evidence that the sch
all students. There is a coordinated process by which studentssafthol, families, and community to work with stygroactively takes responsibility fg
special needs are identified and help provided. Administrators, teelehts who are experiencing difficulties. Coordinationeeting the needs of all students :
ers, counselors, families, other school staff and community membérmsponsibilities may not be clearly defined. Schabhit those efforts have had some 5
act early and work together to determine successful interventions, Stedf-work with families to determine successfuljicess. Individual teachers devel
egies such as use of a student study team (or student success teart@ramions. Strategies such as use of a student|gilalys to help students succeed.
family-school compacts determine how the school and family will htepm (or student success team) and family-school com-

the student succeed. Evidence demonstrates that those interveptiotsdetermine how the school and family will help

have been successful. the student succeed. There is some evidence that in-

terventions have been successful.

Avariety of comprehensive learning support services are provided wittwariety of comprehensive learning support servic@spport services are provided by 1
the regular classroom, or in special intervention programs which faesprovided within the regular classroom or in spitional categorical program pull-o
on small group or individual instruction activities. The support servici intervention programs which focus on small grosfrategies with little collaboration bg
are well coordinated to effectively utilize the resources of the schahdividual instruction activiites. Although the sugween resource staff and classro
and community. The school provides extended learning activitiesdest services appear comprehensive, it may notidschers.

yond the typical school day. Evidence demonstrates that the spelefail to the reader how or if they are coordinated with

Makes a Minimal Case
1)

éNo evidence is provided that spe-
ngial needs students are provided
ewith the core curriculum, or that
dhey are able to meet the same
ststandards as other students. Dis-
tleassion focuses on remediation.
he

dols not clear that anyone at the
rschool takes responsibility for
aiheklping students with special
uteeds to succeed in school.

op

r&here is minimal evidence of stu-

udent learning support services or

cappropriate interventions. There

pare no alternatives to full group
instruction.

interventions are having positive results. each other at the school site.

* Student Study or Student Success Tednschool site team that is a function of regular education, includes the parent and student, uses a problem-solvirtg appistasthidents who are not

progressing satisfactorily, clarifies problems and concerns, develops strategies and organizes resources, and providesacsystaability. (Excerpted from *
Teachers in General Education;” California Department of Education, 1997.)

‘Student Success Teams: Supporting



TEACHING AND LEARNING: Integration of Technology

met. Show how students, teachers, library/media teachers, other support staff, and community and business partners are provided various information and learning resources.

6 Discuss the ongoing process of integrating technology into the total school program. Describe your plan for technology use. Show how professional development needs are

Include the accommodations that have been made to assure appropriate technical assistance for staff and students. Include examples of data usage—e.g., how many, how
often, etc. Show the extent of electronic networking infrastructure throughout the site and beyond. Explain funding, and describe how your school utilizes family and community
resources and is involved in regional coordination to maximize effectiveness of technology integration. Use school-specific examples and other evidence.

Makes A Strong Case Makes An Adequate Case Makes A Limited Case
(4) 3) )

Makes a Minimal Case

1)

Teaching, learning, and administration of school programs are actommost cases, teaching, learning, and the admifiisere are some examples of apprgpfiechnology is used primarily as a
plished with appropriate technology such as computers, telecomntiation of school programs are accomplished wilke use of technology for teachingecord-keeping and data collection
cations, other media, etc. Technology is used to help students incapasepriate technology. Technology is used to héiarning, and administration of schodbol for teachers. Student access to
their knowledge and skills, to expand the depth and scope of custtglents increase their knowledge and skills, angitograms. Technology is used primaechnology, if any, is limited to be-
lum, and to access information outside the classroom. There jsegpiand the depth and scope of curriculum. Therélisas a tool to assist teachers in thginning computer literacy. Technol-
dence that high-quality training for the effective use of technologg¥idence that training for the effective use of teamanagement of the instructional prasgy training rarely occurs.

the teaching/learning process is provided on an ongoing basis.| nology in the teaching/learning process is provi

nology is provided.

gniam. Some training for the use of tech-

All students and school personnel have convenient access to avddestudents and school personnel have acceSgthnology is available to students fdome access to electronic informa-

array of information and learning resources in a variety of formatsjde array of information and learning resourcepecific purposes such as word [
such as the internet, on-line networks, databases, etc. Resourcgsidents are guided by their teachers in the useasfsing or information retrevial. Teg

réion and learning resources is avail-
hable; however, learning and infor-

utilized by parents and community members. Students use techntéobpological tools. Technology support may be |imelogy is available for those who arenation resources are primarily print-

in a variety of learning activities.
sible to students during and beyond normal schigds accessible to “general” studern
hours. Technology-proficient staff are available,

There is a well-structured organization of contacts for technical a3$isre is an on-site person available to provide teSmme technology assistance is [
tance which provides help in a timely fashion. An on-site lead perscal assistance. Coordinated technology assistan
has been identified for immediate needs, and staff have access tmaytbe provided at the district level.
side assistance as necessary. The lead person may be a library/media

teacher, information specialist, classroom teacher, network manager,

or other qualified person.

The impetus for change is a clear vision of the instructional, learritgnning and implementation of electronic network-plan exists for networking within th
and administrative advantages that can be provided through tecimgoht the site and beyond are underway. Thesite.
ogy. Well-planned electronic networking at the site and beyond stinctional and administrative advantages that can
place or being implemented. Evaluation of effectiveness is built Imgorovided through technology are well understood.

the planning structure. There is a plan to update essential technology.

ited to a technology or computer lab that is accesest interested or most in need, bbased.

ts.

rblo on-site technology assistance is
formally available.

eNo technology plan exists within the
school.

The funding of technology is used to enhance the quality of educdiahnology is seen as appropriate to all regular, €pportunities to obtain funding fromFunding for technology is extremely
provided for students. Technology is integral to all regular, categoreadrical, and special programs. Numerous oppatside sources are being explored limited. Opportunities to obtain

and special programs. A broad range of opportunities to collabdatities to obtain funding from outside sources have
and share resources with outside sources have been utilized. | been sought.

funding from outside sources have
not been considered.



PROFESSIONAL DEVELOPMENT: Teacher Professionalism

v

Describe the processes by which teacher professionalism is supported. Describe the staff development activities that are provided, particularly in reading and mathematics, and
how they are selected. Discuss support activities designed for new teachers, teachers new to a grade level, and teachers in reduced-size classes. Describe the opportunities
that are available for teachers to collaborate with each other, broaden their knowledge, provide mentoring and other leadership, and participate in decision-making. Your

discussion may include, but is not limited to participation in Subject Matter Projects, collaborative networks and professional organizations; internships; teacher release time;

maintaining a professional library; etc.

Makes A Strong Case
(4)
The content of professional development is based on §
needs and student achievement. The primary focus o
fessional development promotes student success in 8
dards-based curriculum. It also includes strengthening
ject-matter expertise including reading instruction and ¢
room management. Examples are provided for streng
ing reading/language arts and math. There is an ongoin
for staff development, and its effectiveness is evaluated

New teachers or teachers new to a grade level are cal
recruited, selected, and supported within the school corj
nity during their first years of teaching. Professional de
opment is provided for teachers in reduced-size classe
phasizing instructional strategies for smaller groups.

Makes An Adequate Case Makes A Limited Case

®3) )
chbelcontent of professional development is basedRtems are being developed to have profess
f pobool needs and student achievement. The printyelopment focused on a standards-bs
 &ians of professional development is on implementirriculum.  Professional development W
fudp-a standards-based curriculum. Professionalidelude strengthening subject-matter expel
lasgopment also includes strengthening subject- classroom management.
thernexpertise and classroom management. Examples
galarprovided for strengthening reading/language arts
l.and math.

reflaly teachers or teachers new to a grade levelQupport for new teachers or teachers new
noawefully selected and supported during their first yegrade level is limited to a mentor teacher. R
vedteaching. Professional development is provided fessional development may be provided
steachers in reduced-size classes. teachers in reduced-size classes.

Makes a Minimal Case
1)
ohlak professional development pro-
asgdm at the site is determined by
vilhdividual teachers based on their
tisderests and classroom needs.

fblzere is minimal support for new
Pigachers or teachers new to a grade
fmvel. There may not be profes-
sional development related to class
size reduction.

Teachers are empowered to make decisions about curfieachers are empowered to make decisions about®orme teachers serve on committees within tiest of the decisions about staif

lum, instruction, staff development, discipline, teacher
program evaluation, school operations, and other policy
ters. Opportunities are routinely scheduled for teachers to
and plan collaboratively, and to share current education
search. There are opportunities to articulate with pres
and middle school staff about the children they serve
cilitate positive transitions for students and families.

Teachers are encouraged to expand their roles, grow p
sionally, and use research-based best practices. Teach
ticipate in a variety of staff development activities. Sch
staff are frequently the providers of staff developmen
their colleagues. There is a high degree of job satisfact

Staff development related to special needs students re
the demographics of the school. Staff development abol
causes of school failure and behavioral difficulties is

vided, and examples are given of positive results. Tea
are recognized for making exceptional efforts with studé

anchlum, instruction, staff development, disciplineschool such as the school site council, the
redcher and program evaluation, school operatiarent study/student success team, etc. Te
veort other policy matters. There are frequent oppogts and administratiors are working onincre
ahities for teachers to work and plan collaborativelyg teacher involvement in the operation
claoml to share information. the school. There are some opportunties
o fa- teachers to work and plan collaboratively
to share information.

rotehers are encouraged to take advantage of prdfesehers may participate in professional
esiquaat development opportunities at the district, courgjopment opportunities at the district, cour
1@oid regional levels. Opportunities are provided at|staffegional level, but support by the schoqg

foeetings for teachers to share what they learned faistrict is not provided. Opportunities to sh
atheir professional development. information are not provided.

ezt development related to special needs stud&ief development related to special needs
utéflects the demographics of ths school. Staff devégnts is discussed. It is not clear if it is relg
papment about the causes of school failure and beltavhe school’s demographics.
clered difficulties is provided.
ents.

gtievelopment are made by the prin-
2azipal with input from some teach-
>35s. Teachers have little opportunity
¢d work and plan collaboratively and

5 forshare information.

and

de&achers do not attend workshops

nttnd inservices on a consistent ba-

| sis. The school or district does not

afiscally support staff development
for its teachers.

sBaff development related to special

tegeds students, if discussed at all, is
not connected to the school's demo-
graphics. It does not include topics
related to school failure or behav-

joral difficulties.



PARTNERSHIPSAMONG FAMILIES, SCHOOLS AND COMMUNITIES: Fam

care-givers—are collaborative partners in the education of their children, and to ensure that teachers and families are encouraged to work
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policies; as teachers and supporters of their children’s learning; as communicators between the home and the school about their

ily Involvement

Describe the strategies and activities you use to ensure that families—which may include parents, grandparents, aunts, uncles, foster parents, stepparents, guardians, or other

together for the benefit of the children.

Your discussion may include, but is not limited to, strategies and activities that you use to support families in their roles as leaders and decision makers in school programs and

children’s progress; and as informed

consumers of the educational and support services provided by the school and the broader community. Use school-specific examples and other evidence to support your
description. Show how you communicate with families who are not fluent in English, if there are language groups other than English in the community.

Makes A Strong Case Makes An Adequate Case Makes A Limited Case
(4) ®3) )

The school has a comprehensive and systematic plan fbhiare are many independent connections and gcfittie school tries to make the best us
volve the families of its students, and effectively uses tias that involve families and the community, but thefamily members who offer to partic
resources of families and community members to help stay not be an ongoing, systematic approach to pite at the school, but there is no ove
dents achieve schoolwide standards. They are viewed asliaétithose resources. A planning effort is undenyaafan for tapping the skills and talents
cal members of the school leadership team and participaid@school makes an effort to know the communitgmilies.

determining a common vision for the school. served by the school.

Families are actively offered a variety of options for contriiae principal and some faculty meet periodically witkamily members occasionally serve
uting to the school’s and student’s success. Many family famdilies to discuss specific issues. Some family meiwvisory roles, particularly for input ¢
community members volunteer at the school and particifietes regularly volunteer at the school and serve molicy decisions related to student
as decision makers. They receive information and/or trairioghmittees that focus on providing resources|ahdvior and attendance.

to help them be active participants in decision-making. support for both academic and non-academic issues.

Families are actively involved in ongoing two-way commiihe school regularly communicates with familieshe school informs families about p
nication between the home and school and they are inforafemlit programs, policies, events, procedures, aems, policies, events, procedures,
about community services and resources. Teachers are|trdégatlines through newsletters and bulletins. Soateadlines through newsletters and
to work effectively with families. Families receive assistarattempt is also made to encourage two way comnietins. Communication is primarily frol
during transitions from pre-school and to middle schoolnication between the home and school about a chiltfie school to the home, although
needs or schoolwide student needs. school responds to inquiries.

Families support their students’ learning through activiteamilies help support student learning through str&amilies receive information about s
such as family-school compacts,* programs to inform thegies such as family-school compacts, progran
about curriculum and assessment, use of library/medidnferm them about curriculum and assessment
sources, on-site parent centers, extended-day progran library/media resources, on-site parent centers
students, etc. Families are offered parenting and adult ¢éduca-
tion classes to support their children’'s development.

The cultural and linguistic diversity of students' families driee cultural and linguistic diversity of students'fa
valued throughout the school. Communication is routjnkgy are acknowledged and respected. Commu

conducted with families in the appropriate home languagéi@) is often conducted in the appropriate ha
language(s).

, e@mments, newsletters, etc.

miFhe cultural and linguistic diversity
nistrdents' families are acknowledged

times conducted in home language

ngotwting student learning through pare
damily/teacher conferences, report ¢

mespected. Communication is sor

Makes a Minimal Case

@)

eTfie talents and skills of family members
i-are viewed in traditional ways. Families
orale seen as valuable primarily for fund-
ahising, and are not seen as a resource for
students’ academic success.

> iRamilies participate in social and extra-
breurricular activities, and booster clubs that
beupport those activities. Often the same
group are the only ones actively involved.
Families are not encouraged to play arole
in academic or policy decisions.

rocommunication between the school and
afaanilies appears to be limited and gener-
bally one-way. Families know little about
mthe day-to-day operations of the school.
the

upFhere is no evidence that families are
nfiiven assistance in supporting student
abdarning.

ofThe cultural and linguistic diversity of
afeilies may be acknowledged. The is-
neue of home language communication is
shot addressed.

* Family-school compactare voluntary agreements between the home and school that describe specific activities that teachers, families, adamdigteitsient will undertake to support the

student’s learning. (As defined by State Board of Education policy and the Improving America’s Schools Act, IASA.)



PARTNERSHIPS AMONG FAMILIES, SCHOOLS AND COMMUNITIES: Community Connections
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Describe the mechanisms that you have in place to ensure that the school and community are engaged in partnerships that support student learning. Discuss relationships you
have developed with the community. Describe the effect that these relationships have on students and the school. The community may include, but is not limited to, a middle
and/or high school, community agencies, businesses, industries, government agencies, community organizations, colleges and universities, and other entities appropriate to

your area. Describe the school's efforts to engage the interest of and involve the non-parent community—i.e., those who do not have school-age children in the school. Use

school-specific examples and other evidence to

Makes A Strong Case
(4)

support your description.

Makes An Adequate Case
3

Teachers utilize the resources of the community when devke school is working with community entities
oping curriculum and instruction through strategies sucteggand the curriculum through such strategies as

service-learning* and by including the talents and skill
families and other community members.

There is a strong, positive connection between student:
the community. Activities that link students to the larger ¢i
munity are clearly described.

The school has well-established partnerships with busin
and community entities. Relationships are designed no
to provide monetary or material support to the school
also to strengthen curriculum, expand student learning
riences, and provide opportunities for students to contr
to their community.

The school-community partnerships have had a positiy
fluence upon the studentositive results may includ
strengthening students’ sense of civic responsibility, de|
strating that their involvement can have a positive impal
their community, and improving academic academic pe|
mance in topics that have been enhanced by experieng
yond the classroom.

Students have frequent and various opportunities to ol
different careers in the public, private, and nonprofit seq

\ie learning, and by including the talents and sl
of families and other community members.

s Tdnadle is a positive connection between students
othe community. Activities that link some student:
the larger community and are clearly described.

eFbeschool has some partnerships with businesse
t aolynmunity entities. Relationships provide mone
bumaterial support to the school, and also pro
egpere opportunities for students to contribute tof
ibrdenmunity.

€Tihe school-community partnerships have had a |
dive influence upon the student learning.

mon-

ctin

rfor-

es be-

sBtudents have some opportunities to observe d
tery, careers in the public, private, and nonprofit

and the variety of people who are involved in those caregiers, and the variety of people who are involve

The school has some strategies to engage the interest
involve its non-parent community.

those careers.

ofla@dchool is developing a plan to engage the int
of and involve its non-parent community.

Makes A Limited Case
)
tdhe school has relationships with local e
5 Bes; but they are not specifically focused
killgys to include the talents and skills of fa
lies and other community members.

5 Blathning is underway to develop connecti

that link students to the larger community
being explored.

2Sldnedschool may have one or two partners
tanjth businesses and community entities,
videdeveloping others. The relationships

terial support to the school.

too limited to have an influence on stud
learning.

1 people who are involved in those careers

volving the non-parent community, but th
are no efforts to do so at this time.

T

s beetween students and community. Activit

haimarily designed to provide monetary or

hdsie school-community partnerships may

iffstudents have few or limited opportunities
sebserve different careers and the variety

efidst school is aware of the importance of

Makes a Minimal Case
1)
ni-here is minimal evidence the
a@thool is moving in the direction of
meroviding world-outside-the-class-
room opportunities for students.

ombere is minimal or no evidence that
iesIpports a connection between stu-
adents and the community.

hipse school has no partnerships with
abdsinesses or community entities.
are

na-

liigs not clear that the school is aware
eof the value of school-community
partnerships to student learning.

®Btudents have no opportunities to
abserve different careers or the va-
riety of people who are involved in
those careers.

iftis not clear that the school is aware
ref the importance of involving the

non-parent community.

* Service Learnings a method by which students learn through participating in thoughtfully-organized voluntary service within the locaty.ddemigs Learning is integrated into and enhances
the core curriculum, provides structured time for students to reflect on their experience, and helps foster civic rgsfanSibilibde, Title 42, Section 12511, Ch. 23, 1995.)



PARTNERSHIPSAMONG FAMILIES, SCHOOLS & COMMUNITIES: Safe & Healthy Schools & Coordinated Services

Describe the strategies you have used to ensure for all students a safe, clean, and secure learning environment that reflects the importance of education in our society. Show
I O how you ensure that the school is free from drugs, alcohol, tobacco, crime, and violence. Describe your standards for student behavior and strategies for conflict resolution.
Discuss how your school supports the coordination of health, mental health, social, and law enforcement services for students and families within the community.

Makes A Limited Case Makes a Minimal Case

2) 1)

Makes A Strong Case Makes An Adequate Case
4 ®3)

There is a positive schoolwide focus on children’s safety, health, and ikkre is a positive schoolwide focus oRolicies and procedures to ensure a &tudent safety, health, and well-be-
being. Students, families, and school staff believe their school is safeh#dren’s safety, health, and well-being. Staure environment and studentwell-béag issues are generally addressed.
cure, and health-oriented, and that maximum potential and succestent® families and school staff believe that they are described. Students, families,
promoted. Programs are in place to inform students about the efiesthobl is safe, secure, and health-oriented| amdl school staff believe that the
drugs, alcohol, and tobacco. Evidence of success includes an anntiatreaaximum potential and success are psshool’s environment is conducive|to
search-based assessment of school environment factors, e.g., the Sated! Programs are in place to inform studestsccessful learning.
Crime Survey, Healthy Start Survey, etc. about the effects of drugs, alcohol, and tobacco.

The school’s physical environment reflects the importance of educ&idmol repairs and maintenance are completére is limited information that theThere is limited information that the
and learning in society. Resources, including those from the commumiitgn necessary, but the process may not be patrool community has explored reschool community has explored re-
are provided to ensure that the buildings and grounds are clean and irgtbaelor ongoing in nature. School and classurces for making needed repairs sources for making needed repairs
repair. School and classroom environments are stimulating and |refleot environments are stimulating and refleebhancing the facilities or campus. The enhancing the facilities or cam-
pride in school and student work. (Subject to validation by a review tpede in school and student work. campus may show evidence of grapus. The campus may show evi-
if the school is selected to receive a site visit.) fiti and/or disrepair. dence of graffiti and/or disrepair.

Expectations for students’ behavior at the school and in the communipgectations for behavior and performance dpectations for performance and b&here is no discussion of expecta-
well-known and accepted. Everyone receives fair and equitable treataissgminated and discussed on request. Efftdsior are not clear. Formal, welltions for performance and behavior,
Programs are in place which help students learn to deal with conflictdniraclude mutual respect, appreciation for|dhought out processes for conflict resar efforts to integrate personal/so-
nonviolent manner, such as conflict resolution, mentoring, peer mediatensity, and conflict resolution skills are visibléution skill-building are not in place, cial skills enhancement into the
etc. Evidence of success as a result of these programs is provided. in programs and policies. school program.

The school has well-established partnerships with local law enforcefieaschool collaborates with law enforcememihere is limited collaboration with lawThere is no evidence of collabora-

agencies, health, mental health, and social service providers from| veitféncies, and also works closely with healémforcement agencies. The schooltisn with law enforcement agencies,

and outside the school to ensure coordination of services to studentsamdl health, and social service providers developing a process to coordinatar that the school is working to con-

their families. Evidence of success in meeting student needs is provieieslire coordination of services to students|amith health, mental health, and socialect students with health, mental
families. This process may be just beginninggrvices. Roles of the persons involvdebalth and social services where
Roles of the persons involved are emergingare unclear. needed.

Students who need health-related or other types of intervention agtudents who need health-related or other tyjpesnilies may be informed if there ard@here is no evidence that the school
ferred with family approval to support services that meet their speoffintervention are referred with family approyahdications that their student may neekes responsibility for making sure
needs. When possible, services are coordinated with the school sitetoysiingport service providers that meet their spealth-related or other intervention, buhat families are informed and stu-
school nurse, Healthy Start Coordinator, or other qualified person. | cific needs. no assistance is provided. dents are referred for services.
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